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What dan Anisa Do for Children?

K We beliave that_the-greatest gift a’child can receive is the

’

o
opportunity ¢6 become a compefent learner, It is the greatést gife

’ because from it comes the ability to ‘take full advantage of_all

.

. other.opportunities life may bring. And if life)bringsifeW'appor-

. /)%Eﬁnities and many problems, there need be little contern, A compe-
~/‘/ s M - r . . . ) .
, tent learner knows how to work “through problems and how to create
Q A
, ) ;
opportunities for himself and others.
§

. How is-this-.greatest of gifts made

? .

vailable to children?
The Anisa Model is designed to bestow that gift. It is 2

- scientifically-based educational system that fosters each child's

\ S

¢ naturgl love of learning‘and helps him toybecome a confident_and

- -// prodoctive human being. If a child loves\to learn, it stands to
”‘\ - - . . ' ) i ¢ . ¢ 4
, .reason that he will be attna%ted toviearning opportunities, and

e

.~

T will ther&fore enjoy tak?ng on responsibilities‘that require new
e ! sl

o, 7

g ’learning. Problems and the challenge of finding their solutions

will interest hiﬁ. With this attitude. toward learning he will con- h

5 . '
tinue to devélop and _grov throughout‘his life. . 5

iy

"Z o ’ Being an effective and competent learner means knowing how to

. learn., Yet, how to‘learn is, itself something that has to be learned,

5 s . "

% - - but it is rarely taught in schools., A traditional curricdlum em-

" B

V]

',\;j\ ' N \ '

g . » N ., .\ .-~ o~ A
A \ not how to see and listen; what o think, rather than how to think;
" ' AT . L . )

é- what to feel, but not how to feelj
U) ‘\2 ‘ )
i . @ 1
9 9 n‘m; . [
¥

phasizes what to leatn, rather han how to learn; what'to see or hear,

t
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D% pg strive. The Afiisa currieulum emphasizes the hows as well as the

t -
°
- ' .

.yhats.l ’ \:}},\ ) . . @i

;. ~ R
A .

Adding the 'hows' té the. traditional curricuium makes the Anisa

Model comprgheﬁsive apd ensures the develﬁpment of the whole chi}d,
faﬁher than just that parg of  his ;evelopment concerned with‘fﬁe
mgmoéigation of facts. Although it is certaipnly imp;rt;nt,'learning
' . - .
includes far more thah'memqrizing diffﬁfent kinds of infé;matibn,
= » -

‘and in schools based on the Model, other kinds of learnihg are

A - ‘
cultivated as well, ° . )

]

The Model identifies five basic categories of learning. The

s A -

part of the curriculum that’deals with the develbpmeﬁt of learning

1

.competence is, organizeaharound these fiye‘categories.- .o
H ’ .
‘l. Learning how to move and gain maximum control bver the s
., = ‘ — - ; ~ .
7 \
voluntary muscles. This form of learning is essential to many impor~
’ - . v L

Héangfﬂuman activities such as-riding a bicycle, playing:the violin,

K .
¥

writing, or performing surgery. The expert use of tools and the

operation of machinery depedﬁ'on,this'kind of Jearning. .

v

» o .
2, Learning how to perceive. Development of the senses--seeing,

.

) hearing, smelling, tasting and touching--is important to all other =

forms of learning. Thréugh propef training, ‘children can increase

»

their efficienfy in processing information taken in through the -senses

te

and can learn to‘make use of it to the ﬁgst advaritage,
) -

3. ‘Learning how to think elearly. -There are many kinds of

thinking emphasized in the Model, especialiy problem;solving through
4 ‘-




sthe use of logical, reasoning. It is given emphasis because no child

. -. b .
can: gain indepenaence nor can-he secure the best kind of employment

- ‘ »

« -as an adult.if jfe .cannot idenfify and solve problems: . "
i b b *: ' ’ /( .
‘ . . d 4, Learning how to exercise the w1ll. This form-.of learning-
SRR . . . ¥ ¥

X

produces self-discipline and the-ability to coneentrate or pay atten-—’

- e .
i)

tion. It inclides learning hod%%: set goals, Fow to initiate action

S to accomplish them, and persevering tlirough obstacles until they are -

y [\
§ »

L g
“~achieved. Without this kind of leayning, a child carnot bécome a

vproductive, self—reliant self—directed adult. s :
- 't 57 Learningfhow to feel and respond emotlonally to a;z,situation
/n \\0‘ Aéor_priatelz, To become fully humaé a child must learn how to love
“ . _ and how to be loved; how to cope with sadness end'dlsapp01ntment; how
' 1 to manage_anxiéty; how to controlianger‘or jealdusy. His;emotions .
. - o, . K S . " R .

‘neéd to beé organited so that he likes the things ‘that further his

*
. “ . 3\ 1

-development and dislikes things that do’ not. For example’ learning .o

%

to love justice and honesty and to dislike injustice and dishonesty

2 -

will enable him to be a morallyﬂresponsible person who keeps out -of

LN .

- ,trouble and attracts friends who w1ll fill. social needs in a benefi- ' 4

‘ r'-,v"“
cia wa? When emotions are organ{zed th
&4 N\

is then set for delinquency, ctime and disrespecﬁlfor legitimate

_f%,
authority. The Anisa Model therefore does not'lgave the emotional

\

and moral deVelophent of,tpe‘ehild utho chance,kbut treats it as . \
. . . \'..

an obligation of high prlority. To do otherwise -is to deprive the,

child of a promi81ng future.-and a decent lif?.’; T o ' .

ERIC
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' Cémplex skills such as'apeeking, reading, wgiting and mathematical

s / . ’e

reasbning,'gli of which are given central.importaﬁce in theoAnisa Model,

. o

.Jdinvolve tﬁe.fiye kinds of learniné mehtioned above. Goncentrating omn
y .

. ’ " the 'hows' 6£ learning first enables each child to achieye the pre-

ES

. ~ P

. requigi:és to these skills as soon.as, possible, but in his own tim%.
¢ .

" In this way children who are ready for learning the skills are not
. /- ( . . . ~
. \ . Lol * ’ ° .
‘held\bask and. those not yetgxfady gan still proceed at theix own
. - o Co. \
dgéce without being made to feel that they have feiled. . .
‘ s L/ . ‘og

. , " In summary, Anisa can ﬁrovidg a comprehénsive educational exper-

-
‘ 14

3 ~_ience that will enable childpen to develop to their fullest poten-

.
. . e ~

~ . B >
.t

b ] tialo 9 4 A . : ’ * ""t

o - f o > "":

What Can Anisa Do for TéﬁchersZ}' S~ ,
- . N g s ~ N

' The most important factoriin a child's effort to beeome a compe-

Ll

® i

. - T > R ‘ - - \
¢ ) tent learner is having a, teacher who knows how to nurture_a love for

learning and who can teach all of ‘the howswof learning. The &hisa;

>

Modelfincorporazgg"a’pIan'fpp the systematic and fhorough training of

. . . 3 . . N
teachers in this new approach., With such training teachers'become EE

—_ . o
.

: ‘mo?e4effective learners and ar€ better models for their students.
. . . )

I Qo . “
.. s Eventually, they take their greatest satisfaction from watchiné each

< ;
'

child become an independent and’éompetent learner, rather_thga in .’
- r p . : . * T
! covering so many pages of a textbook by a certmin time. The cuxricu-

0 £

. lum of the Anisa Model clearly specifies the educatipnéi objective

0

that lead to learning competence and outlines the principles that’ must ,
t : . - B c7 ST
, » . - ' . ' ' L

]

LY
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? st
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f A
to be mét,

v <

- . .
2 v \ ’

guide th§ actions of the teachers and childrén if fhe‘objéétives are

Both the educationa}'ob'ec;ives and thegmeahs of achiévingJ

) - .
thepm, have been formulated on the bgsis of an analysis of a vast amount
(4 AN ¥ L. ’ ’

of scientific research aé?ut how* childgen }earn‘and devélop. The re-

search has been condensed, organizéda ?@d ptesented in the form of

principles of teaching andfiearningﬁwhich can be‘underitood and used.
Making use of such knowledge‘by agg}fing the principles relieves the .
q Lo -

teacher of .many discipline problems éhd most of the diffi@ultieé of

’ . ¢ i ’ .
classtoom management, Equipped with stch kthiowledge and ‘principles, o
3 4 - -

z

P 44
teachers are not bound tosspecific piaces, materials, equipment, or

\
‘-

' » PR [
lesson plans. Instead, they are fr#e to concentrate on the dIggnosis
L]
. ’ - » o 4
of each chfld's needs and the prescription of educational expeﬂ?@nces 3
i . ‘1 i . 9
. . | . Y .-
which meet those needs, and they can create settings appropriate to

» )

each prescribed experience where evefy child'can_dorﬁialone or ip small
' > / . . 1 .

-

&

to his own Anterests and? </

groups at his own pace, giving _expression £

£
- o

preferences. _ % - -,

\ ‘ i p

. v .
Anisa can also help teachers by, upgrading the' profess#n through .
excellence of training and high certification standardgs Since wve ;be-
. < o n, - '
lieve“that teachers themselves must be competent, enthusiastic, and

w »

knowledgeable learners so' that they can modelzthe‘IEarning‘proces% é@fec—
tivély,.teachgr preparation programs based on the-Anisa Model are -
} s .

rigorohg-and>démaqﬁing. They are, also individualized so teachers can
, - ; T

‘grogress through éhe training at’ their own pace. The emphasis is not’

‘on meporizing what is in a variety 'of textbooks about teaching but in
s) - . - - .

‘knowing the. Model's specific educational objectives and understanding
\ ) ~° T A .




>

theiprinciples necessary to help children achieve them. How to teach
<L 3

in the new way is accomplished by teaching day after day under careful

supervision and by learning how to evaluate eVery'act of teaching so, |
Y .
that services to’the children and the profession.may be continually’

| improved by the teachers’ themselves.

>
-

<
. The Anisa approach to certification is straightforward. A

“
-

— student who goes through a training program and is not able to teach

-

L ' .

effectively is counselled into training for some other occupation and is |

-

£ .
: not given teaching credentials, In traditional systems it is possible

for students to receive "straight A's" in course work and become
. 1

lY

certified even though they are incompetent as teacher , whereas others

- might receive lower grades but be extremely effective in working
2 . ~

. with children. To be certified in the Anisa system, a teacher

v . - L

v must have supe;ior knowledge of the subJeqts to be taught and must

know how to work with children so that they become competent learqers.
0' M V <; .

ing competence and Knowledgg of subjéct matter and not simply-od/the”

A - a : .
o5 . ’ . . .

<
-accumulation of course credits, - .
T A - ' ) “ .

- ] ‘ > .

Pk b . !
¥ ;ﬁ: - * How Can Anisa Help Parents? , = s .
7 '

. - Because ofs the critical nature of pre?Qatal development and the

N e - =

o I L. / 3

' that will enable them to provide their, children with good health and a
. ' /"
L wholesome emotional_gﬂd/psychological environment.; - L,

/ . . - L

-

¢ Lo +Certification and re—certification depend on a' ' demonstration of .teach-

’ first five years of life, the “Anisa Model -includes azprograh‘for pgrents
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4 ‘ )

Y

Good nutrition is essentia{'if children are to develop strong

v > ) T '&’
minds and bodies. Therefore the Anisa Model provides guidelines for *
nutritional planning before concéption;4during ﬁregﬁanc&, and after ¥
y .
birth, Because the health of parents affects the%well -being of their -
"ot

child, it is alsp.impaftant for parents to.acqulre and maintain excel‘

“lent physical health: ;‘ ‘ .
Hust as the nutriéton and health of the jarents :ffects the devel;

‘opment of the child's body,aso theqemotlonal and ps;cthogical atmos-.

¢
A

phere of the home affects the development of thé child's character. \

-

~

It is vital that such attitudes and qualities as lovey.qrder, honesty, .
. ' 'Y .

trust, happiness, discipline, respect, and justice pervade the life

of the family. Thesé qualities-have a strong influence on a child's

o 4 - <

abilit&qto learn because they determine what he- believes about him-

« self and how he will regard .the world and ingeract with it.

v
-

Reéognizﬁhg that parents are the most influential‘educators of -
children, the Anisa Model provides a way to unite parents and the .
I [
schgol into a single system qf support for the growth and develop—

m nt of the child. It incog?oﬁates a home—based educational program

, ! ; - A |
which begﬁns it birth and cohtinues through the elementary school

l

[

A\]
-,

years., When a child enters school , the active participation of
H -
par%nts in his education comtinues. In this way, discontindities be-

‘tween the experience of home and school¥are avoided and the transitign

‘. .

-

into the formal educhtional setting is smooth and easy.
Expérien;e has shown that parents who have an organized approach

N - [ »

- ° . Ct .o

~ .

- — "

Y
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. ? 7 e "
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’ ‘< »a - ’ T {‘\: ; ’
} . to rearing children based,on knowledge of human develdpment who' take 7

- .: ¢ . N
the need for good utrition and exercise seriously, and who can create

the prqper psychoyoéical envirohment in their homes will have a success—
. 3T
ful and happy family life,. ”They enjo» child rearing, feel confident
in coping with troubles and'difficulties, and develop a wh%lesome,are—T
‘ - CoL X S

s r
I

lationship with their’children that lasts throughout tpeir lives, ;

5

How. Can Anisa Help the Community?

A community providing an educational sjsteq
* o~ " {

children,to pecome competent learners buildsgthﬁ

At enables its

rongest possible - !

JIn such a community, the energies, of it¢ c1tiz~‘s will alwé/; be .€,4> L

§;§ ¢ A | # a . J s
¥ devoted to improving the quality of life for
o . f( o ,"‘
v T . Crime,-Qelinquency~@mental 4llness, ung
' - v A - a’-*,\; J :‘ \ .

o ‘) age among the mdSt serious problems facing

ployment andspoverty '
g any community., While no
« !

s¢hool system canbe expected to solve f
- L@ J

¢

bse problems by igself, it

fole in dealing with them. The

a\
H

prevent these problems from
> m i

has the obligdtion to assume a major
a L. ] ® .
. ‘ . Anisa Model.has.been designed to h{

.

D , A

‘ e
N »

.1

n’cqllaboration withéhome and commuhity

. . P S

agencies.
A

]
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failure for many children 1§ a school that neither f1ts them nor

. .. ! _ serves their needs, . Children kep!bin duch‘a 51tuat10n haVe xpeir +
» / 0 -
) Jove of learning destroyed ahd come to hate’ school teachens, and

- - -
. N . school admiﬁlstrators. They have no chancevto developwgood ‘work* ~ Vo

E S <4 &

%o, \
- . and reépect for leg}timate authority, Instead, they feel rejécte '

v -

L3 ' . ' : /
. 'unwanted3 and mistreated. They have little confidenee in themqglves
k ;. . - ? i, ¥ e \ R e

and not much hopeﬁfor a bgtter future. Under these cifcumstances, they

- B habits and important qualities liké dependability, respon(ibility,

' .,o

\ have no alternative to dropping’ out, The same problems that lead B

N 3 a2

to drqpping but make finding and.keeping\a job unlikely Unemgloy- ’
H f

1% - . “

\ . ment and poverty follow,' If no.help 1s”forthcoming, crime, ment

EXC
- ‘ KA .

PR ’ . ‘illness, drug addiction; and alcoholism are alm8st inevitable.j

@

‘e

problems also guarantee the instability of marriage and home life.

- v Y * 4 s
When the new generation is born, ‘the -cycle répeats itself, The

Anisa Model functfo;l as an effective interventlon in the cycle by;

.
't

. o5

] addressing the root causes, of these social problems. Lo >

. - @ A community needs more than a remedy for its most serious prdbiems.
B . \“‘ . N 5\ s ¢ . Jd & . . .
¢ .. It also requires an enlighted ci}izenry, willing and* éble to partici—

3

pate in self-governmen; S0 that the affairs—of the community can be

A managed to the'benefit of all, Children in Anisa ‘school’s are taught

, ¢ -
o © " A

4 the nature of justice and the function 05 law in the maintenance of l
Y .
social order. They are also trained: from the earliest years in the:y .
[ . ' ¢ E <
. . skills of group decision-making-—s&ills which areuessential to.the

o» L
~ i ]

. effective operation of government on all lévels. . K ,' .,

o . ) . ) .
. . . - ‘.\g ) ] 4 - ~ .

. - T y ¢ *
. ,’ . 1l . A -
ERIC -~ + ¢ , L » :
. . - s . | .
<. . ~ .
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' \ _In our vi:v:, it is{foolhardy' to continue believ}ng that social
N = ‘ -problenis .v‘vi-ll go awa;' if we give ,t;lem short—'term,"superficial treat- .
’ ¢ - j ’_nlf.nt. Not\hing short of a'systemlc transformatlon of the basic social
) ) . :‘Lr;Stitutlions which cregte and sustain the}prc;blems will work, F’or. R ‘
‘ ) this reébon, we' béli%;e tha';'the cor.npreher;'sive educational ptogram - .
» , '

’ - represented by the Anisa Model can, mr time, make a siznilcant con- .

¢ L4

— >

tpibution to the stabllity of communlty life and help :Lt; bring. :Lnto

o’ ¢ ’ ~
\

* being a better future for everyone.
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\ - ‘What M es Anisa Diffexent from other Educationaf Systems? , . "
. : ' ‘

: Many features of the Model that make~it different from other educa— X !
)

-

tional_systems have already been discussed, ’ These combinLd with other -

.
’

Qistincti§g§fEatures presented in.the following paraéraphs-support)the. \\_4

. ' o . S T 1

<laim that the Anisa Model is tlie most comprehensive plan for educational ;
SR °, : ) ’ }

' ¢ Y - ! s, . j
i

|

\

renewal in existence today. e .

!

" An Explicit Philosophical Base.' Anisa 1s based on a philosdphy.

£

. “© +  that recognizes man as a spiritual as well as a nhvsical being whoqe

rs

capacity for development is limitless. By spiritual we mean that man
x . _°‘ . t c

|
!

]

|

: |
) ¥ . has a conscieusness that makes him aware of unknowns, such as his ) |
g i

|

1

k

“ . own future,’ which he "has to approach on faith,: Faith is the ability '. -

o

! . ¢ to deal with unknowns by'making assumptions, deVeloping plans,.and

o J

- : formulating ideals all'of wHich can guide action injthe face Df the

.t

unknowns. ‘Man is«unique not because he. reacts to physical forces but ..

S : 'because‘he is reSponsive to assumptions, ideals, plans, aspirations,

ot - p S '

<{ hopes, and a sense of purpose which he himself ‘can create. Furthermore, .-
N )

he is endowed with the capacity for articulate speech and\the ability - .

Al 4 T s

«

z C P to make use of symbols to, record and commuhfcate infurmation. Such ] g

s attributes make him different from anima&s; they give-him- thg\power e
. ‘ o R . , _ )
L T, Lto take, an active part in ghaping his\own«character thereby detét—
e ’ B N B < LT ‘- ) r
i N mining his, own destiny. -'_ . L .

» i SR N

' i " The character of a dhild is shaped by his_ experiences and the
e, M . 4 . f% < .
! . , ‘
S -way he 1nterprets them, se who'are~with children most of the time,
- . . : ; , «t -~ “ . 3 * ,&q
v ’ *" such as parents and t chers, have an awesome pesponsibility to make -

‘l ‘

da gy

. ' = ~
LEPON e certain that sthe experiences they provide are deveIopmentally soundl

YA P - . . . B

:
\
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’,Jrid theqselves of ié;

, .7 . 90015

L% N 3 | h, | i
and'that‘théy'are intetpréted in waya that shp?ort further gro&th.
From these é%pariencas comes the formation of atqﬁthdea, values, ideals,’
and beliafs that make up the chii&TgﬂEEa;aEtef.'.The‘Ani;h Model ex-. >
.Plaigé what kinds of‘experiEncea'ate reqaired to fo;m i&eala thatiwilbl
.1nf1£enc; the dévelopﬁent of valuas; attituéea,ana beliafs which,,in‘s
turn, will -sustain tontinuing growth and development. A cLiiq withauﬁx

& -
¢ "y

ideals has no seénse of future and nothing to strive;for. Without a

i .
~ . N ra

sense of values he has no standards to apply in making Judgments.
Without belief or faith in his ability to cope with lifé s problems
!

and seize opportunities whe ey appear, he will have little confi-

<

dence and take no initigtive in planning his life.

. The Anisa Mode
R L ® L R . .
social 1lls which have brought us to the point of crisis in many. com-

thug holds that if education is to counter the
i - ] ’

N

dunities,‘it must be based on a philosophy, that regards man as a ﬁoblei

- ~ - &

creation capable of continual development. ‘.

An Emphasis on Moral Development. The Anisa Model proviﬁeslfor,

0
. t

- wa

, the moral instruction of children so that when they become adults

they will help/msiﬂtaih'order and unit§ in society while making

constructivg_efforts to‘change it to improve'the'quality’of 1life

for everyone., Because cooperation is-the basis for democratic activity,

learning -how- to wo;k:iﬁfectively ih groups is stfessed; The Model

" upholds the princible of the oneness of mankind and the equality of

men and women and it affirms thalaecéssity fgr racial and ethnic *diver-

sity within the classroom and tie community. Its curriculum acquaints

< . - " Py w, »
children with the damaging nature of prejudice and how to detect and

el




i ?

—- - possibi?ities and arrive at a different order or combination of th1ngs

1 ' _to produce ‘something-new;-The dPtE Provide tne oSt nitural means by
‘ > i dm' X
which children can explore a rich variety of§p6331bilit1es and develop

1 -

. ’ -gheir capacity for creativity and inventiveness. In addition, music,

oy . .
Vo . v M

. 7 ‘
v ,,’ - > { N
' © A Central Role for the Arts. Creativity is the ability to explore ‘ )
|
|
)
!
i
|
i

‘ ' dance, tHeatre.arts; poetry, and the visual and plastic arts are the {
. greatest resources for developing learning competencef'particularly in '
the young child, . ;" . ’ “ ﬁ; . ‘
The arts are iiso important for other reasons. LThey are’indis- 1"f }
¢ pensable in helping\the child to understand order and the nature of f" : 1
. ’ . beauty.. Without a sense of beauty, aﬁ;hild is deprived of a dimension . .i
b . . : |

B . + of meaning in his life necessary to the full development of his poten-
. N !

e s tialitieg. ( - A b

‘ . A High Priority for Science. Children who are not educated .in the i

‘

s . sciences will not be equipped to participate fully in a modern, indus-

trialized and technological society. The Anisa Model"introduces at : .
- t . ’ 1
" an early age ‘the basic principles of scientific thought Causation, -

hypothesis formation and testing, logical thinking, measurement, and

mathematical reasoning. Sciegﬁg not only plays an essential role in

_~ . guaranteeing our survival and improving the quality of 1life through

J

1

o |

- ’ . - |
1

1

4

{

T

-

technology, it alsd provides a rational basis for' living and prevents

faith from degenerating into® superstition. Adults who have not been
- ' ‘ - )
trained in the fundamentals of scientific thought can easily become *

victims of their own superstitions. Lacking a well-trained mind, . they

. . ~can be manipulated ﬁ.ﬁgthers and easily persuaded to become involved :

« . [l

.
-

. o T 13-

-
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|~ . r‘; : . ’
' ’ . o s }
in affairs that lead to financial and personal difficultiess - 7
* . . P
: ‘Guaranteeing Success and Avoiding Failure. ‘The: formation of ' .,
! e ideals and sound-values), .the appreciation of beauty, freedom from . Con

" supex-:stition,' and the development-of good charactfr are all under-

A I

' ' ’ _mined by injustice. Perhaps one of-the most s’gb‘;:le but pexvasive

L R { . .
LT t cforms o injustice°i\n the life of a'child is letting him fail, making , .
. . . . . . ‘ '
“ { him believe it is his fault’ and then punishing him for it. How can

1] -
N ! .

this injudtice be avoided? " . ° ; :

.

/ i 'I:‘he successful a;‘complishme'nt of any learning task depends upon ¢
certein' prerequisites, I} a teacher sets a. lekairniag task for a child ,’\ ’
- ) Y, | 5 when_he has not' yet ;astéredaits ‘prerec;uis.i’tes, his fail'ure. is . . o
: . guaranteed, Many children ar_;-:j iogkeﬁ in systems thét per‘p'etua‘té | . Y
, their failure. Tﬁeir”confidehc‘e as learners is destroyed and they"
.. i .. ) N
“. e # come to hate learning in school. A child who hates learning I
- . 'suffers {‘.rom a very sgri.ous disab}.lity. His feelir:gs and ' ;’ " \ .
A ’ at!:itixde% work ‘against him. Things ‘are made worse by blaming
. ] ‘hit;l for failures he can. do;'litt_:ie about.i The conseéuer{t- \'

o to&ay--make‘life‘miserabafe for miltions of children., Such -
n.- - \ ‘r
. ’ : misery is {prelud‘e,to.more serious difficulties and troubles.

In the Anisa system, créating the conditions for success while

. avoiding failur‘e.is a central feature. . This is done by finding out

. what each child knows and what he can do.so that learning experiences

.

1

|

i

i

|

-: . - j
frustration, guilt, and e?xiety--all.ﬁoo cpmmon in pur schools °° ' . 1
i

i

i

|

i

1

i

|

i
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.&that match his developmental needs can be provided.

+

Individualizing Instruction ahd‘Leérningv Because children qevelop
v+ in different ways al their own rates, the school tlrat wants its students

\ . ’ \ ‘ g
" . N

\ . to succeed must treat them as individuals. Children.havé)differenf

.

P

' : -

\ strengths that ﬁeeq building on and diffefen; weaknesses that need

attention. The.IeaFning experiences each child has must fit his parti-

B

cular needs. Moreover, chi%grén work at different paces. In traditional

A 4
. . ‘systems, this is ofien disregarded. , Child¥en in the same clas§%§re
Y = . .
1 Ak, frequently required to begin and to stop working on a task™jt the same
' ’ time. Some finish within the time allotted and gain a sense ‘of accomp-

s 1

X ;'iishﬁént.‘ Others do not finish in time and are thefEﬁprg . .
K frustrazed because ‘they did not:finish their Fask. Yet, many ;low

:workers-are(more thorqgéh quiin the long*gun may be building a more% ]
‘ solid foundation for future‘lea?n%égu Iﬁqtheir.efforts toevork

1

.thoroughly'are undermined by tpe'§ontinual'ﬁrustration of not being

. .
v, Y s

‘r » . - R
. . able to finish, they may become indiﬁfergnt'to learning opportunities

. and growuto:dislike school. The Anisa Model individualizes instruc~

ot tion so that each ¢hild can have whatever experiences he needs, ’
¢ ' ] % . 1 . Y
. A ‘ . A}

when he needs them, for aséiong as he needs'mpem. This' nurtures

-

his love of leérning and ke

ps him'confi?ght in his abiTity to
learn, ¥ Yo [ )

[y

f

* Flexible Grouping. Age is one of the}most misleading criteria

N 4 3 ’
* for grouping children for instructional/pu tposes. If science has

i
éstablighed anything certain about the’nature of human beings, it is
- . ( '?

lodl .
v



2

»

%
3

N . *2
2, - a o /7 ’ . .
_thet they grow and deG@lop at different rates, both physically and men-
- ~
tally. For example,“some children are ready to learn how to read at

-
. 1)

& A

age four, Others are»npt ready until age seven: Yet, both groups of
- - _:l: * - o - .

[

children are.‘n'o'rmal.~ féﬁexpect euery‘child to read at age 6 (first

’ v R ; s . .
érade) is unjustifiable and a good mady children suffer because af it.
In the Anisa system, children are grouped according\to their develop—

2

’ mental'level rather than age. In this way children can work in groups

ol
-~ b

where they havag?he right amount of challenge. This approach creates

interesqv avoids' failure, and gives them a sense of accomplishment out
‘ " ;T ' “ :
of which confidence grows, gt is important to note that.a child who

‘

~ reads well may be very undeveleped when it comes to math or social

¢

skills. Thus a child cannotZbe assigned to the same group for all

‘things. The formation of groups: must remain flexibleq%o that the

B 'L! -_ ¥

needs -of all children who make up the grdup are Served

5
Children Teaching Children. Experience has shown that learning

1s.congolidated by teaching others.. ‘In the-Anisa systeh all children

consolidate their own ledrning by teaching other children for a cer~ °

‘ -

ibinxpmount of time each day.,, On these occasions children are grouped N

80 thatxthe more experienced childrgn help those with less experience.

.

Grading and Evaluation of Performance. In.most sc¢hool systems,

grades are not a measure of a child's own progress based'on his

-
-

own efforts, They aré partly determined by what other children do,

6
For example, a "B" usually means the child/is doing bettervthan ‘most

il ¢

of the others, a "H" means he is doing worse. A grading systém of

I




but makes little progress. - A grading system that ignores how much

’

S effort is put forth and how much progress is made is undesirable be-

ow e t ) ’
- - _E =
N . ' ' -t —m o L ﬁa‘r . Yo (l
’ this kind is unjust for the chd 1d “who :iarts\behind~and ha farther to ) -\i
< ’ ’ [ 7 - )
: goJ Such a child mdy receive a "C" .or "D" and yet work t@ree tifmes as Lo !
’ - G .“g! R . 1
hard and make twdcexas much progress as another who rec@dves an "A" ,f i
“ ;ﬁ i » ‘k ‘1
i
|
i

cause it is unjust and discouraging. Other types of grading systems {
- . \ r : A3

may use "s" for satisfactory and "U" for unsatisfactory. @Shis approach

is not very useful because it doesn't convey “enough inforﬁstion on
- ?5 E
' v, : which to base action for improving performance. *

. " The éurriculum of the Anika Model solvgs the problem by ' '

i

|
selecting for each child specific objectives suitable for his develop- ;

i
. ' mental level He is then given feedback regularly én how&he is pro-

gressing toward those objectives, The feedback is not, glVen/in terms

of "good" .or "bad!' determined by'a comparison With how: %thers are %

14
By

\.
doing, but in the form of a detailed appraisal of progress with an _

’ 1
w explanation of why the progress is good or x it is not.» ‘This kind" i
. |

of evaluatieon enables the chm&d to.know what he needs to do to im=- X 3

4

= I prove. In the Anisa system, teachéd&”do not ask children to do things

r %
- (& ¢ . ;o
- 4kover without giving them help and making certain theyéundersthnd how ;
' |

¢ . “e b

. .
| taa

ﬁ*’hd why they need to be done over. Useless busy WOI&ﬁig avoided and

every required task has meaning and purpose. This ag?roach to-evalu-

iting performance enables a child to appreciate high Suality work N

3 e - and eventually to demand it of himself

[T — . -~
. .
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T ; Equalizing Educational Opportunity ) . .- T .
'Y . T jgr . , e . N ‘e
° oy Many educators a%d parents believe that the central problen facing

. [ - N
education_iswhgy to equalize eduqational opportunity. Although progress
N T
has, been made, no real solution is possible if educators contihue to

1

»

believe that equality means maki?g things the same for every‘child.

Equalizing educational opportunity means provid1ng experiences to meet

) -
the needs of eachaghild and this;necessarily meansﬁthat they will be

) ¥ diﬁferent for different children. What is opportune for Johnny is not

14

necessarily right for Josue,g:hat Susie requires may not be good for

,K} .

\\\5 3 Michelle, The Anisa Model goes to.Zhe heart of the problem and solves

)

it by providing the means for individu lizing learning by diagnosing
"'f
the child's developmental needs ‘and prascribing experiences that meet

. A <& ~

ﬁﬁhem. This ensures thesmaximum possible prog‘pss for every child and

< ‘ thus‘Equalizes opportunity for educational advancem Lt. '

t

Implicit in the idea’ of equal opportunity is the equality of‘

’\ educat%snal outcome. Under_ the individualized program of the Anisa

T . Modeﬁ, theIe will be considerable variability among individuals within

a given ethnic or racial group, but ho significant diffeiences between

\ 3

the average performances of different racial or ethnic groups.’ It is,

-, only in the latter, sense that equality of'educationql outcome .is a

¢

, ' °

legitimate expectation. To achieve it is'}7 make justice a hallmark
of the educational system,

The Anisa Model regards justice in the,édueaj?onal system as

- .

the primary guarantoq of each child's opportunity'to become a competent
. . ;- } . . , d
learner, Ultimately, this greatest of giffs must become a common tight
of all children. _ | ) ’ S
oL ' . ' ’ .
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How Has the Aniga Model Been Déveloped9 ) ’

.

Oover thirteen yead% of fesearch planning, and experimentation
@

> '°0 4

were invested in the completion of the Jirst phase of development}

< “ 3

of the Anisa Model. During this time experimental Work, teacher

. . . ' o

training activitieS, “and collecEion of‘data from the field were com—

bined with efforts to develop?the theoretical frameworkﬂbf the Model. //A
4

l “a
e

- Grants of over $3§z »000 ftom the Office of Economic Opportunitx sup-

ported early expe! mental endéavors .carried out under the:auspices of.

» 5

the Institute for Research in Human nenavior at Indiana State Univer- ,
LI .

4 A Y

sity. In l969 $50 OOQ‘grant from the Massachusetts Advisory Council

I3

on Education to the Center for the Study of Human Potential Schéol of

b ' °
4 w2

Education, University of Massachusetts, was used to study compensatory

education (primarily Title-I ESEX\programs) in the Commqnwealth.

This study demonstrated that if the educationally “disadvantaged" are

o s, e

to be efl ecuively‘servagi instrdction must be indi dualized by con-
. K 3 ?

centrating on»the‘development.of(the processes'underlying learning :

-

‘competence. A $76“060_tradning and‘technical assistance grant from

_the Office of Child Devg}opment§ Region I, put staff members of the

Center -in touch wigh thé needs and problems of Headstart children,

R A}

. their parents and program staff. Such exper{encEs in the fdeld )

-
L \‘

an important 'inductive inf1uence$on the development of the Anisa

v
5 «

‘ L
Model ‘ ) - . . .
. ' N - L

The most productive period in tHe formal development of. the Model

began in 1971 when the New England Progrém in Teacher Education, Dur-

/

RN

o
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* Human Potential to complete thé conceptualization of the Anjsa Model
. » PS . - >
\' Y and to initiate the development of ,a tzacher preparation program based
* A s v *

¥ ‘
. ,on it.- A team of scholars comprised of ‘faculty and graduate studenés' ’ ;

L1 ' K * .

‘ _was assembled to,formalize and extgnd the philosophical basis of the

Model and to derive deductively from this basis a coherent body: of \ ' :

H
" - ' theory coﬁcerning dévelopment, teaching, curriculum, ,admifstration.

. ~ and eyaluation. These deductive fdfmulations have been inductively

. validated to the fullest extent possible by °the empirical finding;

" N

o
EEY

and promising theory accumulated by anthropologigél, sociological,

\f‘; psychplogicéi and biological sciences as th%gipertain to the growth - .
R P . C ’ -

‘and developﬁent of human beings.: - ‘ - P .

oy ¢ '.Inplementation4of the Model in selected sites beéan in 1973 with
[ |

< P . [ .

s . . the assistancewdf érants from Title III ESEA funds through'tyo school .
g ¥ i L f b4 ’
" % districts, one in Hampden, Mainﬁ and the other in Suffield, Connecti- ]

. ¢ * ' éut. Funds &ere also received from the Office of Child Development ' ’
W - , J v

)
\ .\‘

LR
Missouri. Other - implementation efforts have been supported by pri- . \ .

- ¢

4

vate sources for private day care and child development centers, .- ~

.. B

; ; d

- - . Implementation of the Model in these various sites represents

\ ‘ % L)

i for a small pilot project two Headstart centers in Kansas City, =~

e -

r

the first effort to apply the Afisa theory in: practice and initiates N

| . a

i -

Ly . ' a new and* more extensive .phase of development which will be deVbted

to full'impiementation of the Model, teacher preparation, research,

-

.., program evalugtion, and refinement of the Model.

‘ o ; , . , b T ® N ‘ N
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A SUMMARY STATEMENT ON THE ANISA MODEL

The Anisa Model represents a comprehensive educational system
4

functionally derined by specifications which insure its 'replicability, _

evaluatioﬁ:iandlrefinement. The specifications set forth educational

v
objectives pertaining to the actualization of human potential and
explanations of how to achievéj%hem. These objectives and explana-

- ) .
o
tions ar?/;;;ived from a coherent body of theory that has been

_deductively anerated from a philosophical base and inductively

validased to whatever extent possible by findings from empirical

I}

research,
Y

The Philosophy Underlying the Model: { .

. - N “ ]
) N Defines man as a spiritual as well as a2 material being;

Explains his reality in terms of the process of his

‘ becoming (actualizatian of potentiality) and récognizes
] that the concept of process ‘presupposes both creativity
. and potentiality, S : .
Proposes that, because of man's .ability to create further
potential (a form of transcendence) through the, cumula-

tive effects of learning and cultur
immanence), hig potentiality“be reg

3 (a refldction of
rded as infinite;

o~

v

3

LA

) - .
Derives ‘the explanation of the ptrocess of becoming from -
‘a.general ontological principle of relativity i}.e., man's

relatedness to all other entities in the universe and
the impossibility of ,understanding any being apart from
the circumstanccf in which it becomes);

, Accepts the principle of hierarchical structuring as
primary expression of order”and beauty in the universe; |

Defineés the basic order df the universe in terms of
different Qjerarchically arranged ontological levels
and placesggar at the apex-of all living creatures; '




*

3
1)

. .
\’ ' )
1
v < -
\ . e . .,
.

Conceives of order as dynamic in nature ff'e., novelty
. perpet&bily emerges from new integration of prior entities)
. and upholds tle thésis that man escapes 'the limitations of
mere materiality by virtue of his ab*gity to dixect the
o process of his own becoming -- patterning the use o
o _energy available to him —--by consciously emtertaining the
. infinite range of possibilities (potentialities)\openato him;
¢
Identifies the process of - ‘becoming with an intrinsic .
. pressure tqggﬁbw and to love which impels ¢onscious specu- .
+ lation about;, and attractlon to, unknowns and ultimate

, -

: unknowablesu(in themselves forms of potentialities) and N
man's relatibnship to th\ L , . . '
, Rt Defines manls spiritnality as the.conscious gapacity -

(1) to formulate and/or respond to non-actdal reSlities

(ideals, aims, purpcoses, theories) as a consequence of such \~5f\dh‘

speculation and attraction, (2) to dccept them (ideals or
. theories) as substitutes for or manifestations of the -~
unknowns /unknowables, and (3) to give them symbolic
' \ expression which helps tc guide or give direction to the
e * . translation of potentiality into attuality, thereby
facilitating their functioning as final cause;

=~

' ’
9

Accepts the realization of beauty as' the teleology Of the
‘universe and equates the gelf-actualization cf potentiality ;

A in'service of beauty (knowing and loving the 'ultimate un-
: knowns‘underlying the ordering of the universe) as the .

highest expression of ‘that teleology.

development, curriculum, pedagogy, administration, and'evaluation, each of
’ . \
which«is QEieflyooutlined below. T . i

\d

» The body ofrzbeory derived from the philosophy includes tbeories of

'

The Theory of Develbpment:

-

ﬁefiﬁes development as the translation<of potentiality into
actuality and equates that translation with creativity;

-~

} 4 Describes the nature of human potential and recognizes the \’

1 impossibility of establishing its finitude; -
Establishes twc broad categories of potentialities -

blological and psychological' .o W s

© 1




T

L

N

Idéntifies propeaf' nutrition as the. essential element in
¢ the devel‘opmént %f biclogigal potentialities .and learning
.as the key: fdctot i’n the release of psychological pbten-

"u
! tialities, . A S
B . : ’ : " e &

ae o

Affirms the importance of early experience in shaping sub- oL
sequent developmental* ghenomena and enunciates the ' \ -

R -hugristic value of the concepts of critfal or sensitive
periods, stages and sequences' . v

'Défines learning competencg as the conscious abilit 0y 57
differentiaté: aspbcts Of experience, integrate then “into. ’ .

novel patterns, and generalize them to other situdtions " ”‘5“
and sets forth thé p(ropositlon that d;.fferentiat‘ion,, - }'
integration and generalization constitute‘a trio of .,Q{%f?" %

. interrelated processes-that defines a developmental unit: *
of change —- a stage, (sequefices of stdiges-bging the
primary means by which- increasing complexity of function )

. and structure is built iip and integ*'ated through hier- A
archical organizationf

7,‘ .

. w‘\ ‘ _(._\ R

Establishes five categqries of psychological gotentialities-- AN
psycho-motor;" perceptual, cognitive, affective, and volfi~.
.tional; Covl . W . .

- ¥
s o 7 = L,

Confirms int%raction with the environment as. the means .
by which development is sus’Eained* ¥t e

.. . .
Accounts fot. the importance of the perpetual introduction of Y
"some novelty@ into the environment as a primary megps of" ‘
creatin.( disequilth(or disparity) between developméntal
level and experiénce thereby compelling‘nlew pattems of ¢
interaction which in"turn facilitates. the actualization of

'psyeh,glogical potentialities' . - [ ,

-4

. A .
s «

, Categorizes interactions in terms of ‘their power to facili- . > *
taté the development of learning competence and the ) 80
.mgintenamce of biological integrity, Coee T, ¢ : 5 .

: 4
Fixes three basic categoriea of environment (physical human.,
and the unknown) consistent with the. ontological levels . b

- outlined in the philosophy and establishes the Self (persomal- .

identity) as the micro-cosmic reflection of the three fnviron-(—_
ments and the ,mog't constant part of the environment it
. experiences; L . ’

.

1Y

. 3
- . - / - - “
-4 H
S . \

-
.t

)’"

e we - o

. -
: . ) C . e \
s .. 5- 0 v -
- . ' . - - *
.

w 1&’5 . . L ' \ - T '
< Sgresses the \impo;ct:é!nce ,pf leam ng how ‘to-learn (learning 5‘ “‘7;"
) i competenae)Jas the ultimate sourch of independence and et
confidence, e i . ‘ o,
. S \ : . X . .
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-The Theory of Curriculum: - . <.

N

Explains tﬁe-emergence of pérsonal identify (character
development) in terms of valué formation and, defines o
- values as the relatively enduring structurings of | - e 5

~actualized potentialities (patterned uses of energy
available to the: organism), . ‘.

-
’

Explains how information about the environménts, held as )
beliefs, affects the structuring; L .o N ‘
- ° - . ! . 1 v N
Identifies aevelopmentaf universals which provide a frame-

work for.the planning and implementation of educational

programs cross culturally; . \ ‘-
//identifies titree Value sub=-systems Cmaterial, social, and -

religious/aesthetic) each of which is .associated with a | L
’ category-rf the three‘basic environmentss; :

' Explains three analogous higher-or r.competencies (techno~
logical, moral and spiritual/philosoghical) which rest on*
,the value sub-subsystems ® )

~

@

Defines the structural and functional reality of personal
identity~-~the ‘Self--as the three value systems combined into
-an- integrated totality on which depends the persona
effectance of the self--'self-competence', analogously A
defined as the combination of .the higher-order competencies;
Explicates the rélationship between culture and personalpty

formation, particularly as ft is transmitted by parents and
the family; - .

i -

Provides a general scheme for understanding the nature of

pathology -and 1its- etiology (both biological and’psychological), *
sets forth the conditions for the prevention of mental N
iliness, character dizorders, delinquency, andgcriminalfty,

and is generative of testable propositions concerning therapy

. and rehabilitation, : =

- {
’
v

N ’ s -
Defines curriculum in terms. of educational goals and what: .

children do (with or without the assistance of teachers) taq
achieve them;. . Cope e {

o
- -9 -

Fixes the overarching goal of education,as ‘the actualization S

of human potentialities and theirystrucguring into identity

arouild ‘those ideals which guarantee survival and perpetually

improve its qua ity, . . .

Differentiates the main goal into process goals and

" content goals, * ¢ A ’

ta 4

[ . e
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A

» Identifies tiwo categories of process goals:’ (1)
development of tiological potentialities (facilitation -
of normal maturational processes) and (2) actualizations
2f\ psychological potentialities (psycho—motor, perceptual,
. §g§y}ye, affective and volitiohal); “

. v ) * ‘n N -

Specifies two categories of content. goals andlogous to the

rocess' goals:- (1) requisites for physical Health « -

(proper nutrition, pure water, clean air, sunlight
optimum temperature, etc.) and (Z) informacion: about the
world in which we live organized around the chtegories of

. thg three basic environments (e.g., physical/botanical/
zoological/anthropological, and theological/philosophical 4
facts and/or beliefs and their mpplied counterparts, e.g.,
electronic engineering, agricultiuse, medicine, etc.) and
information about the Self as an integrated micraocosmic

* reflection of the other three environmentsy ~

&

Emphasizes the need for aﬁ& means whereby process may be

" used to reduce error in the information (content) assimila—
ted and how accumuldted content may be applied to‘réndei"

* process more efficient' 5

- Accounts for the kinds of interactions ‘a chijﬁ mus;°have' )
with the different environments in order to ieve the
: process and content goals which results in anigntegrated
Self characterized ‘by values (patterned uses of energy—--*
actualized potential) .and related competencies that* not
only guarantee the continual release of- potentialities but
.* ‘also improve the quality of survivaI

. Identifies three :basic symbol systems which help to mediate
or facilitate interaction with the three different .basic
.emwironments and give direction to the structuring of
actualizing potentiality: .mathematics and symbolic lpg&c,
language (speech, reading, writing), the arts;
Indicates the role of evaluation irf relating the degree of
goal dchievement to partiodlar interactions prescribed, en-
courageg or permittedﬂ : -

The Theory onPedagogy:

.~  Aniga Theory; , .

* \ . \ ’ -
Defines teaching as artanging environments and guiding the
child's interaction.with them for the purpose of achieving :
the educational objectives specified by the curricdulum;

» 3 =

VieVs educgéional ‘facilities as a particular case of arranging

an-environment and establishes the process by which speci-
" fications for facilities are derived from the total body of

3 he




Affirms the riecessity of individ 121izing instruction and

" provides the means for doing so by (1) establishing
¢ e i diagnostic and speculative methods for.ascertaining the
" child's developmental status and (2) setting forth related

. . .prescriptive and experimental approaches to arranging . »
C T . . . efivironments and guiding interaction so that the )
. . - experience provided "matches' the developmental status

- - 7 of the child on any given dimension pertinent to any T
- — " .particular -edutaticnal objective specified by the . e o
oo ‘ cu:riculum, . - ™

, o
|
|
-
|
;
;‘
i
1
1

. Defines the "match" as optimal disparity (appropriate ’ ;
S N " . novelty) between internal.schemata (structures” whose )
) functioning reflects developmental status and the activity

5,0! learning experience to. be engagsd ing ~

o T ) Explains the improvisational nature of teaching (arranging’: ' g
. R environments and guiding the child's interactions with ‘ ' |
X . .7, them) in terms of: the ability to' apply theory in any 5
- . gltuation at any time for the _purpose of achieving curri-
.o : o culum cals’ . ' |
\ N . _/ g"’ / ". .-4 .o ' . i
' S Designates the planned introduction of appropriate'nove1cy . i
ce at an optimal rate for each child as an essential obli-
: o gation of sound pedagogy; -

% . ) Identifies curiosity as the primg;y manifestation of the.

. tension -inherent in optimal disparity ‘and regards it as one

. - ? important source of intrinsic motivation to be *fostered by

teachers' * \
AcknowIedges that much of the ‘behavior’ of the human ~___ . |
organism is modified in directions related to the consequences . ‘
« . or anticipated consequences of its actions evaluated in '/
- terms of its subjective aim (thereby accounting for the o
phenomendn-df "conditioning" within the broader context : -

Ce . . of organismic (philosophy), « - >
« 0 \ .

‘ Exploits the pedagogical advantages to be gained by .

y treating those consequences as cases of. arranging environ-

ments and/or guiding interaction;. ) l
2 S ‘ .

Y8tresses the importance of providing evaluative. feedback

PR

" ’ of an explanatory nature on performance at the time of )
-7 ' v performance; . : .
. ‘0 7 . -, . ’ -

. - Suggests a grading and record-keeping system consistent with

the -achiévement of, curriculum objectives;
f . "oy
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The

* patterns and teaching activities {including parental involve

EY .

Recognizes the powerful influence of the teacher as -
model, a proposition from which criteria for the seleetibn
of teachers, for determining the effectiveness of their
preparation, and for their certification are derived;

-

Makes provision' (1) for the coordination of staffing

ment) so that childreh have §everal adGlts who know them
well to assist them at any one time, (2) for continuity of
experience with several adult teachers:over a three or four
year period of time, and (3) for more-experdenced children
to teach less experienced children throughout the system,
there ¥ exploiting the axiom that- teaching consolidates

- learning.

’

Theory of Administration' éiﬁ

Defines administration ir tesms of service qualified by the
purposes and goals ‘of the group or educational institution
as specified in the theory of cprriculum——a service that
explicitly calls for administrators fo have extensive
knowledge about the goals and how they are to be achieved _
so that they can be both helpful and credible (and

,therefore not an embarassment as models);
. P ¢ . .

Identifies two basic functions of administration which must
remain, in dynamic equilibrium: leadership and management—
the former arising from dealing with the present in terms

of futnre possibilities (an expression of transcendence) and- - .

the Iatter having roots in negotiating the presSent by _

organising and coordinating the resources represented by
past achievements, accumulated knowledge, and expertise

(immanence as the heritage of the past);

Explicates the necessity for leadership and management to
collaborate in ‘the establishment of priorities, assesBsing
needs, identifying resources, determining feasibility,
and allocating resources to achieve, objectives as effi-
ciently as possible;

‘Prov*des the rationale for defining tasks to be achieved
by the educational institution so that’ personnel may be
recruited on a rational basis and the staff can be differ-
entiated (matching talents, interests,-abilities and skills
with institutional needs) and integrated around purpose;

- . -~ d . h‘
Explains how differentiation and integration of the staff
around purpose functions as the primary means of releasing

-~ the institution's potentialities as a socigl organism;

s
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Recognizes the unifving édvantages of hierarchical adminis-
trative structures while. guarding against their potential
rigidities by establishing comsultation as an indispensable
procedure through which arbitrariness is removed“from
decision-making power by distributing it throughout the *
system -at loci of autliority legitimatized by expertise _
and knowledge;

Stresses the importance .of information dissemination both
rizo 1ly and vertically and relates_ the rate of informa-
tion f to efficiency and morale; 3

Affirms the necessity for direct feedback on performance and
endorses‘a circumscribed counselling function as an important
element in performance evaluation;

~r,

Emphasizes the rational basis for institutional self-renewal
by making the results of research and evaluation mandatory
input to the decision*making process at any given level;

Affirms the importance of morale and defines it as: a
pervasive willingness to comply with reasonable policy, to
work cooperatively .and make sacrifices when the system is
under stress; a wide-spread conviction that everyome's

renergy is ‘constructively utilized in the achievement of the -

ghared purposes'and ideals of the system——purposes and

. 1deals-which themselves relate to the perpetual release of the
potentialities of the group as a social organism and which
' generate a climate of hope and opportunity for growth;

satisfaction with the compensation received for efforts made;

"a sense of security that derives from trust that confidences

will not be broken or injustices committed; aid, a sense of
unity and belonging that derives from the acknowledgement and
appreciation of contributions made;

« 0 . ‘
Reflects the ontological principle of relativity in its !

" emphasis on the participation of community and ,home so that

the children are rescued from the fragmenting discontinuities
and conflicting loyalties that impair the release of their
potentialities-

The Theory of Evaluation: ' .

: 7

Defines evaluationtn terms of the purpose of the activity
.or program being evaluated

Seeks to relate .means to ends, Histingnishing efficient
from final causes; .,

’
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of siénificant impact;

Designates comparative'analysis of chi\ldren's interactions
with particular environments and their developmental con-
sequences as the focal point of inquiry;

Affirms the indispensability of recogniz%zg internal states
-of the organism (such as subjective aim, intentions, or
memory) as causal influences on behavior;

] .
Admits the ineffability of many vital aspects of human
experience (thereby avoiding possiblelinadvertent biases
proceding from an unrecognlzed assumption that whatever is ’
not meaSurable is not important), .

3
PR

“Allies the pufpose of eyaluation with the heuristic, ex-.
planatory, and.predictive functions of research and science;
Employs évaluation results ae~an important stimulus to the
re-examination and refidtement of the philosophy underlying
the ‘model and tha body of theory, on which its operationali-
zation depends.

~—
,
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